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Practice of Career-related Lifelong Learning among High School 
Teachers:  An Exploratory Study

Yasmin Sultana 
Abstract

By career-related lifelong learning, it refers to continuous learning from any sources 
aimed at enhancing professional competency. This research focuses on career-related 
lifelong learning among high school teachers in Bangladesh, examining the extent 

strategy, data was collected from eight high schools and analyzed using a conceptual 

towards learning. Older teachers and those with extensive experience perceive 

learning activities hinder teachers’ intentions for continuous learning, particularly 

are more limited in rural districts compared to urban areas. The inadequate presence 

on creating a learning culture among teachers. To overcome these challenges and 
foster continuing learning activities, the study suggests systematic training sessions, 
required incentives, and institutional heads’ role in supporting teachers’ professional 
development. It also recommends establishing mentoring programs for personalized 

research provides valuable insights into existing issues of learning activities and ways 
of promoting lifelong learning among high school teachers in Bangladesh, aiming 
to improve teacher professional development, student achievements, and the overall 
education system.
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government has prioritized lifelong learning, including adult education and training facilities 

Bangladesh through starting non-formal education in 2006 when this way of learning was for 

since teachers are key stakeholders in preparing students to be lifelong learners. Teachers 
need continuous professional development. However, a holistic understanding of career-
related lifelong learning among teachers is underrepresented. Recent changes in education 
structure and the COVID-19 pandemic have highlighted the importance of continuous 
learning in every stage of professional life. Additionally, many countries are concerned to have 

Teachers face pressure to implement reforms and address diverse needs in the classroom, and 
the need for competent teachers to prepare students for a changing world is evident. Despite 
government initiatives and NGO collaborations there is still a lack of comprehensive planning 

analysis. For example, the following studies can be mentioned: Lifelong learning at the age of 

lifelong learning among high school teachers in Bangladesh? And secondly, what strategies 
and interventions can be implemented to promote and support lifelong learning activities 
among high school teachers in Bangladesh? The key objective of this study is to investigate 
the state of lifelong learning among high school teachers in Bangladesh and its implications 

Literature Review
 Understanding Lifelong Learning: The central idea of lifelong learning is that all skills 

of Lifelong Learning came into play as a system of organized activities that support the learning 

independent continuous learning opportunity for individuals to develop more skills. 
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has become a blessing for vulnerable individuals to job insecurity. It is a human rights-based 

professionals should continue learning throughout their lifetime for increasing competency, 
but organizations need support to empower them.

professional development and lifelong learning after university. The main obstacles to formal 

leading to informal and opportunistic learning. To encourage and incentivize teachers to 
enhance their professional skills through further learning, schools should foster a culture that 
encourages and incentivizes them.

participation in lifelong learning is often neglected, leading to low-paying and low-status 

occupation. One limitation of the paper is that it only focuses on studies conducted in Turkey, 

is evident that lifelong learning is a crucial aspect of professional development, particularly 

can hinder their progress.Considering these issues from literature The study aims to examine 

competencies.

Conceptual Framework
Lifelong Learning is the central construct of the study, which refers to the continuous 
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be further divided into categories: formal, non-formal and informal learning. From a broader 
view of lifelong learning, this study chose it, particularly for explaining career-related lifelong 
learning and teachers as subjects of analysis. This construct represents the learning activities 
that teachers engage in to enhance their professional competence, meet the demands of their 

perseverance, curiosity, and regulation of learning as the sub-dimensions of lifelong learning 

form of energy, motivational factors direct decisions to have access to learning opportunities. 

maintaining learning in a stable and determined manner and accepting learning as a continuous 

and thinking. Another dimension is to regulate learning. It shows the interrelationship between 

proposed study be analyzed by the framework which is to assess the quality of lifelong learning 
situations. This framework is designed based on the studies and asssumptions of  European 

Components of LLL

Personal and task Factors

Motivation1. Attitudes
2. Pressure of work
3. Autonomy

Lifelong 
learning 
for 
teachers

Outcome
Quality 
Learning 
Outcome

Access and Participation

Perseverance
1. Access to Lifelong Learning
2. Participation in Lifelong 
Learning
3. Access to collegial support

Resources for
Lifelong Learning

Curiosity1. Investment in Lifelong 
learning
2. ICT in Learning
3. Supportive learning materials 

Strategies and System
Development

Regulation of learning1. Strategies for Lifelong 
Learning
2. Guidance and Counselling

Figure 1. Conceptual framework.
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The conceptual framework outlines the various sub-dimensions of lifelong learning and 
their relationship with career-related learning among high school teachers. It highlights the 

ultimately impacting the learning outcomes of both teachers and students. The framework 

competencies may perpetuate learning gaps and discontinuation of learning activities.

Methods for Data Collection and Analysis
The guiding concern for the study is discovering to what extent lifelong learning is 

relevant for the teachers of high schools. A mixed-method approach was used to conduct the 
study. Researchers employ mixed method design because it helps to expand understanding 

method approach.

Table 1

 Methodology at A Glance   

Participants Group Sample size Selection 
criteria

Data 
collection 
technique

Instrument

Teachers of the secondary level 62 from eight 
schools

Duration 
of 

continuing 
present 
work 

survey

semi-
structured 

questionnaire

Female Teachers 15 from eight 
school Interview interview 

checklist

Along with mentioned groups, 
employers/heads of the 

educational institutions those 
who are in leading positions, and 

trainers of TTCs.

participants for FGD FGD 
guidelines

This study uses probability and non-probability sampling to gather data from 62 high 
school teachers, head teachers, and trainers of teachers. Participants were categorized based 
on government and non-government schools, areas, age, and gender. The study was conducted 
using primary data sources and methods, including interviews and focus group discussions 
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Table 2

Category Groups Number of Participants

Age

20-30 11
31-40 24
41-50 21
51+ 6

Gender Male 34
Female 28

Teaching experience 1-10 27
11-25 35

Data was collected through in-depth interviews using semi-structured questionnaires 

analysis of occupation-related learning activities and lifelong learning perspectives. The study 

learning activities.

Table 3

Objectives and tools

1. To examine the existence of career-related 
lifelong learning among teaching professionals 

sources of learning activities, 
the extent of spent time, 
perception about continuous learning and work 
development,  

change and adaptability, socio-economic background

2. 
learning opportunities and learning 

questionnaire, Interview checklist, 

nature of Organization
social factors 
occupation status
Job preference
Technological 
Available ways of learning

3. To estimate the challenges and 
problems of career-related learning 
gaps that reduce competencies 

questionnaire, Interview checklist, 

Individual Level,

Policy Challenge,
Gender perspectives

Data collection, compilation, cleansing, data analysis, and interpretation are all part of the 
data management process. The data cleaning technique entails separating relevant data from all 
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data sources once the data is compiled from various sources. The next step is to use Microsoft 
Excel to analyze the data and interpret it based on theory and previous research. However, a 
data-driven thematic analysis was followed for the study. To validate claims, data triangulation 

the study were triangulated. After the collection of necessary data, emphasis was given to 
organizing all sorts of data. For quantitative analysis, close-ended questions were transformed 

concepts. In many parts of quantitative data analysis, qualitative data was analyzed to 

Findings

Sources of learning activities
The sources of learning were categorized into two parts: learning as acquisition and 

and categories of sources of learning support for enhancing work capabilities of teachers were 

their biggest source of learning about improvement was through actually watching others carry 

the majority of the participants agreed that they had mostly developed their abilities through 
hands-on job experiences.  

Table 4

Sources of Learning Support for Enhancing Work Capabilities of Teachers

Source of learning

Percentage in each category
A great deal of 

help
Quite a lot of 

help
Of some 

help
A little 

help
Of no help 

at all

Learning as acquisition
Paid training courses by your employer 
or yourself 27.4 41.9 11.3 14.5 4.8
Skills picked up while studying for a 37.1 33.9 12.9 8.1 8.1
Reading books, manuals and work-
related magazines 6.5 21.0 35.5 29.0 8.1
Using the Internet 38.7 30.6 19.4 8.1 3.2

Learning as participation
Doing your job regularly 46.8 38.7 14.5 0.0 0.0
Being shown by others how to do 
certain activities or tasks 16.1 43.5 33.9 6.5 0.0

37.1 50.0 12.9 0.0 0.0
Watching and listening to others while 
they carry out their work 51.6 30.6 17.7 0.0 0.0



96

The study found that learning as acquisition is less helpful than learning as participation in 
improving work performance. Activities related to the workplace, such as job-related activities, 

improvement.

Teachers response (percent)

Between 1-7 hours Between 8-14 hours More than14 hours

60
54.84

32.26

12.9

50

40

30

20

10

0

Figure 2.  Weekly hours devoted to learning activities.

at the beginning of their careers, potentially due to a lack of awareness about professional self-
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not essential, attributed to experience-led learning and family involvement.

0.00 0.00

12.90 14.52
17.74

43.55

0.00
3.23

8.06

16.13

6.45

33.87

0.00

11.29

4.84 6.45

0.00

22.58

0.00
5.00

10.00
15.00
20.00
25.00
30.00
35.00
40.00
45.00
50.00

Strongly Disagree Disagree Neutral Agree Strongly Agree Total

Con nuing learning is essen al for professional growth and e ec ve for 
teacher

1-10 11-20 20+

Figure 4. Perceptions about the need for continuous learning in terms of working experience.

Motivations in Continuing Professional Learning among Teachers
Appraisal and promotion are key motivators for teachers to continue learning and 

and receiving positive feedback are powerful motivators. Demotivation factors include lack 
of incentives, perceived career prospects, and lack of leave options for training or degree 
programs. Social psychology suggests implicit beliefs about age and responsibility may 

Table 5

-
ment among Teachers

What motivates What demotivates
Appraisal no incentive/opportunity  for more competency 

“No career”- no leave options for training/degree/resource
satisfaction based on incentives/

money social psychology: learning limits to job entry age and responsibility 

Applicability of re-learning unavailability of learning institutions
legal/institutional barrier/ restricted opportunity

Characteristics of school: To identify the impact of characteristics of school on continuing 
learning behaviour of teachers, four factors were considered: supportive leadership, celebrating 
success, access to resources and the nature of ownership by government and non-govt. ownership. 
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Supportive Ieadership Celebrating success Use to resources (ICT
Lab, Library, Practice
Facilities, etc) if more

than 2 = High, 2 = 
medium, less than 2 =

low.Characteristic dimensions of schools

High

Medium

Low
29.0316.13

54.84

0 0

100
90.32

3.23
6.45

70

60

50

40

30

20

10

0

Figure 5. Measurement of supportive characteristics in schools using high, medium, and low scale.

This study examines the role of headmasters in schools, focusing on their value for 
professional growth and development. The study found that heads who provide proactive 

counseling encourage teachers to continue learning and utilize their learnings. Rewarding the 
successes and achievements of teachers for continued learning and professional growth were 

“Schools that recognize and reward teachers for their achievements can 
create a culture of learning and growth. At the last time, many of us completed 
B.Ed. and the students along with other colleagues organized a program. This 

related to my promotion.”

Non-government school teachers face limited and underfunded professional development 
opportunities, placing a higher value on it than government schools. They are bounded to 
develop their capacity based on school demands, and government job responsibility is not 
emphasized. Figure 6 shows that government school teachers have higher job satisfaction 

of salary, ability utilization, promotion facilities, cooperation, freedom for work, job security, 
social status, working conditions, and achievement.
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Govt. school teachers (%)

48.39
16

.13

35.48

Non-Govt. School Teachers (%)

Not Satisfied Slightly Satisfied

Satisfied

Not Satisfied Slightly Satisfied

Satisfied

12.9

9.68
77.42

Figure 6. Distribution of respondents in terms of the overall level of job satisfaction.

In this section, teachers were asked about their perception of some of the key statements 
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professional development. This belief can lead to decreased motivation to engage in professional 

Teachers who experience more workload are less likely to engage in professional development 
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opportunities, as they may feel overwhelmed and lacking in energy. This can result from high 
workloads, lack of autonomy, and poor working conditions. The majority of participants 
agreed that not having time to learn outside of teaching/taking class indicates more workloads. 
Overall, these factors contribute to a decrease in motivation and engagement in professional 
development opportunities for teachers. 

lifelong learning tendencies among teachers?” In the context of gender, self-regulated learnings 

socio-cultural factors and demographic factors. In terms of compulsory and non-compulsory 
learning activities, female teachers show a tendency to participate in compulsory activities, 
which are typically mandated by educational institutions or professional requirements.

Female Teachers

Natural
18% Yes

12%

No
50%

Male Teachers

Yes No Natural

Yes

No

Natural

21%

53%
26%

Figure 8. Gender-based responses to intentions to participate in self-regulated learning activities.

in Dhaka city and those in the rural district of Rangpur. Dhaka city teachers prioritize self-

and educational institutions, and the abundance of facilities. The competitive educational 
landscape in Dhaka city motivates teachers to continuously improve their skills and knowledge, 
while Rangpur teachers face limited access to learning resources and professional development 
programs due to geographical distance. This competitive environment encourages teachers to 
actively seek out learning opportunities and engage in professional development activities to 
stay at the forefront of their profession.
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Teachers in Dhaka city are facilitated by 
the opportunities compared to teachers 
in rural district schools

Funded workshops, seminars and pieces of training
Communication facilities

Access to promotional/advertisement-based training 
Institution initiated opportunities

Challenges in continuing learning for professional development

they were rated as having a limited impact on enhancing job performance. The structured 
knowledge in training or degree is useful in gaining initial competence at their workplace, but 

in haphazard training, lack of follow-up training, and lack of sessions for discussing teacher-

the courses of the training.

which involves hands-on experiences and observational learning. This can lead to a decrease in 
overall performance, particularly if the teachers are not aware of whether they are performing 

competency at work. These individuals may be unaware of the faulty guidance they are 
receiving, which further creates the problem. 

Learning Achievement by Age
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Age of Regular
Students, According to
Education Policy, 2010

Learner achievement by 
Age, unit is equal to age. 

1 2 3 4 5 6 7 8 9 10 11 12 13 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34 35 36 37 38 39 40 41 42 43 44 45 46 47 48 49 50 51 52 53 54 55 56 57 58 59 60 61 62 63 64 65 66 67 68 69 70 71 72 73 74

Learner Age, According
to Non-Formal
Education Act, 2014

Figure 9. Scenario of learning conditions by age. 

Teachers need to avoid age-related stereotypes and recognize that learning is a lifelong 
process that does not have an age limit. In Bangladesh, there is a limit to formal education 
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Learning Phases among teachers by Age(aasumed from policy and practice) 
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One major challenge in education policy arises from an emphasis on formal education, 
not lifelong learning. To become lifetime learners, young people need to leave school being 
motivated towards further learning. However, the traditional view of education typically 
involves limited opportunities for students to be involved in setting their objectives or engaging 
in self-directed learning. Courses and continuing education programs for teachers rarely 
address LLL topics in a way that is relevant to high school teachers. High school teachers may 
not be aware of the importance of LLL or the resources available to them.

Education policy changes frequently for students, but what about the teachers? This is 
a frequently asked question by the teachers during conducting the research. This question 

the qualities of students. One respondent stated as 

“
just for myself but for my students. Education policies frequently change, 

students, we need ongoing opportunities for professional development, 
collaboration, and mentorship. Investing in the development of teachers 
is investing in the future of education. And there are no incentives for 
adopting these changes”

Discussion
To summarize, the sources of the learning activities are mainly learning by participation 

which indicates that learning by doing, experimenting, and getting ideas from colleagues are 
more possible options of learning for teachers. Secondly, an opinion partially disagreed by the 
teachers is that there is a need of continuing learning till the end of the career. However, the 
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the career duration extended.Thirdly, teachers accept changes in teaching/learning activities as 
they have less autonomy in decision-making on what and when they need to learn. Fourthly, 

existence of career-related lifelong learning among teachers is alarming. There are very little 

are not rewarded by incentives. Furthermore, several individual, institutional and policy-level 

among high school teachers. In terms of personal and task factors, the results show that attitudes 

individual and collegial practice of social attitudes that impedes teachers from continuing 
learning. Age and extensive working experience can lead to a perception of reduced learning 

indicated that teachers spend very little time engaging in learning activities. The pressure to 
meet various responsibilities and requirements can reduce their motivation and perseverance 
to actively pursue learning opportunities. 

Rural district schools have less access to learning facilities compared to urban-based 

Dhaka, have better resources, learning opportunities, and professional development programs. 
The presence of educational institutions, training centers, and professional networks creates a 
supportive environment for teachers to engage in lifelong learning. In terms of resources for 
lifelong learning, the study can connect job satisfaction of teachers. The study reveals that 
government school teachers have higher job satisfaction compared to non-government high 

as part of lifelong learning in Bangladesh.
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Recommendations

T

environment should be resourceful and useful for learning. Dhaka-based non-government 
schools should recruit contractual trainers for in-house workshops and training, and schools 
in rural districts can be included in such initiatives. Creating a culture of using the library 
among teachers can enhance learning.

opportunities, and workload are important inhibitors of access to learning intentions. 

career-stage teachers should be made more aware of available learning possibilities.

experienced educators guiding and inspiring young teachers. Digital technology integration 
is crucial for enhancing educational outcomes, but challenges like access, family barriers, 
workload, and inadequate choice-based content can hinder access.
Feasible competition among schools and teachers can be a catalyst for self-development 
and institutional growth. National education policies lack provisions for lifelong learning, 
hindering personal, professional, and national development. Integrating lifelong learning 

To ensure lifelong learning, the Ministry of Education can diversify funding sources 

implementation strategies.

Conclusion
Learning at work has got priority as a major source of national and global policy debates. 

Analytically speaking, the recognition of the importance of lifelong learning is crucial in a 
society that is undergoing rapid changes. Being such a society, Bangladesh must prioritize 
the cultivation of continuous learning among its citizens. By prioritizing career-related 

their motivation and engagement in their ongoing learning activities. Understanding these 
factors can help identify strategies and policies that foster a culture of lifelong learning within 
the teaching profession. Additionally, exploring the experiences and perspectives of teachers 

of existing training programs and identify areas for improvement. In terms of validity and 
generalization, the rsults of the paper are possibly adequate to understand scenarios of 
career-related lifelong learning of teachers in high schools in Bangladesh. Since the topic is 

in enhancing food for thought for researchers. Thus, this study catalyzes advancing scholarly 
discourse and understanding in the area of lifelong learning within the teaching profession 
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in Bangladesh. However, the study has some limitations. Firstly, since this is an exploratory 

study. If more research is done on teachers and lifelong learning, then a more structured and 
well-explainable framework might be built. Secondly, the sample size is barely adequate for 

of this study.
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